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Introduction

EUROPEA Austria held the presidency in EUROPEA International, according to the rotation
system of presidencies in the European Union.

The aims we set ourselves were:

enable international experience for students and teachers

include as many regions as possible in Austria

improve the competences of teachers and trainers in authentic learning
provide authentic learning environments for teachers and students

organise the forestry championship for students so can show their skills and
competences

start the wine championship for students

add a real European dimension to land-based education in Austria

0 extend the network of EUROPEA
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To reach these aims a complex program was offered to our partner countries in EUROPEA
as well as in ALIE.

The idea of the Leonardo da Vinci thematic network ALIE — Authentic Learning In land-based
Education — was to find a new learning approach for our students, which would enable them
to work on their competences in a self-responsible way, coached by trainers, who focused
more on the learning process of the students, in an authentic learning environment.

One important factor in this new approach turned out to be the improvement of competences
of teachers and trainers. Moreover, changes don’t happen only through the macro-level, but
have to be addressed on micro- and meso-level as well. To concentrate on the competences
of trainers the ALIE seminar in Maria Taferl was organised, with different workshops
stressing the roles of the partners in the learning process (school, teacher, student, industry).
Students of two teacher training centres, namely STOAS, in Den Bosch, NL and APAK in
Vienna, AT participated for the first time and prepared a workshop, which gave a new
impetus to the development of the ALIE project.

Parallel to the ALIE meeting EUROPEA coordinators discussed the future of EUROPEA
International, results of this meeting led to Internal Regulations Il, which will be approved
during the General Assembly in Finland.

To give students the platform to show their skills as well as competences EUROPEA Austria
organised the 5™ Forestry Championship in Hohenlehen. To broaden possibilities for
students to participate in competitions EUROPEA Austria prepared the 1% Wine
Championship which was held in Krems.

Due to the fact that education in the land-based sector covers a wide range of technical fields
EUROPEA Austria provided 4 workshops for 2 students and 1 teacher per country in the
fields of Equine Studies (Lambach), Additional Income — Farm Holidays (Gaming), Organic
Farming and Processing of Agricultural Products (Alt-Grottenhof) and Environmental Studies
in the national park of the Hohe Tauern (Litzlhof and Drauhofen).

All participants came together on the last day in the Parliament Building of Vienna and were
addressed by the Minister of Education, DI Josef Proll, who stressed the importance of
European seminars and meetings. He also presented the winners of the two championships.
Almost 500 participants from 23 countries — students, future teachers, teachers, trainers,
principals, school board members came together to celebrate a common Europe. Students
from the teacher training institution APAK guided groups of participants through Vienna.

The following report gives an overview of program and sums up results from the various
events.

EUROPEA Austria would like to thank all our guests, who honoured us by participating in the
meetings. Moreover, we are also very grateful to all our sponsors, without their help, these 5
days wouldn’t have been possible.

Karl Friewald Elisabeth Honigsberger
President of EUROPEA Austria National Coordinator of EUROPEA Austria
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Workshop: School organisation

Peter Prietl: LFS Kobenz; Hans Schantl: LFS Stainz; Claes-Goran Claesson: EUROPEA
Sweden

7 Participants from France, Belgium, Sweden, Portugal, Luxemburg and Austria

The participants gave an overview about the education systems in their country. After
this we had a discussion about the most important needs in school organisation to
provide a good environment for “Authentic Learning”.

Presence of the teachers

In most of the systems, the teachers are doing their preparation and the corrections
at home. So the teachers are only available for 18 — 20 hours a week at school. In
our opinion, it is necessary to increase this time, to supply enough support for the
students.

Flexible group size

The most systems are working with a curriculum and a time table. It is not always
easy to change the group size, although it would be necessary to do so, especially in
lessons with practical contents. The group size ranges from 3 — 40 students per
teacher.

Work placement

Additional to the lessons with practical contents, work placements on farms or in
enterprises during the period of training are very important for the self-confidence and
the self-assessment of the students and to improve their practical skills.

Modular systems

It is necessary to offer the contents of education in modular systems. A modular
system increases the flexibility and offers the possibility to combine regular education
systems with adult education.

Testing the learning results

To find the right methods to test the learning results is a big challenge for the school
organisation. Without a clear and comprehensible system it will not be possible to
keep a high quality label in education.
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Workshop: The Role of the Teacher in new Ways of Le  arning

Claudia Pitschek, APAK Vienna
Thusnelda Reinisch, Francisco Josephinum Wieselburg

Frederic Chapron, France

As participants of the LEONARDO mobility project STEP Claudia and Thusnelda spent 2
weeks in AOC Friesland, the Netherlands, to study and compare the role of teachers in
traditional and new ways of teaching. In this workshop they shared their experience.

CHANGING
FACTORS TRADITIONAL TEACHER NEW TEACHER
show and tell
(consumers of facts) counsel students as they grow
RELATIONSHIP students sit in rows and listen and and mature
students oo ]
record see each student as an individual:
colleagues . . . ) .
communit teachers isolated in rooms with unique needs, learning style,
y age-graded pupils social and cultural background,
no interaction with parents, interests, abilities
politicians, employers
teachers were told what — when — active creators Qf knowledge
how to teach !nfo_rmatlon available everywhere
TOOLS AND same methods as past in bits and bytes
TECHNIQUES . P ability groups and
generations )
h S team-teaching
information in books . . .
. . working with colleagues, family
learning only in classrooms o
members, politicians, employees
adopt the role of educational
guides, facilitators and co-
RIGHTS AND educate every student in exactly learners
RESPON- the same way get students to be responsible for
SIBILITIES no responsibility when many their own education
failed not just master of science but also
a source of inspiration to learning
different concepts of instruction
STRUCTURE . classroom + home + community +
OF SCHOOL school- b_undlngs world _
standardized lessons and tests schools - centres of lifelong
learning
CHANGING
FACTORS NEW TEACHER
curriculum related to student's life
assessments measure real accomplishments and are an integrated part of
FORM AND learning - . . "
CONTENT OF designing and guiding through engaging learning opportunities
CURRICULUM helper to learn _ _
how to use information
how to develop abilities to think critically
how to solve problems on their own
how to make judgments
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teacher as a challenging and respected career choice

STANDARDS 9 ;
essence of education: knowledgeable caring adult

SETTING AND . :

ASSESSING secure motivated chll_d _ _
teachers have more time to spend working one-on-one or in small groups
reorganized yearly schedules

» concentration difficulties in open class classrooms

RISKS FOR * too much responsibilities

STUDENTS e parts of the curriculum could be lost

e time consuming
« difficulties in participating in such structures
* more time for preparation
» lack of acceptance of others’ viewpoints and opinions
RISKS FOR . fe_e_ling_of insecurity ar_1d inadequa_lcies _ _
TEACHERS » difficulties in communication/relationships with students
* lack of knowledge of methodology
* lack of control
» conflicts between "old" and "new" teachers
» students prefer passive style
» change for realization of own ideas
* more fun in learning
25{\)‘ EEII;II—'?SFOR * Dbenefits if THEY want them
» they only have to learn what they don't know yet
» possibility for individual learning times
» variety of social learning forms
» students’ responsibility for their success
» individual working methods
'?EXIEEIETSSFOR * better reIa'Fion_ship and individual coaching
» free organization of lessons
* more motivated students
* more relationship with parents
traditional new | classroom

passive active

theoretically practically

indoor outdoor

books bits & bytes

master of subject coach

individual fighter team worker

assessed responsible

traditional new

consuming producing

judgment reflection

education continuing education

building learning centre

king/queen of the risk taking
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By Judith Taack Lanier

Imagine a school where teaching is considered to be a profession rather than a trade. The
role of teachers in a child's education -- and in American culture -- has fundamentally
changed. Teaching differs from the old "show-and-tell" practices as much as modern medical
techniques differ from practices such as applying leeches and bloodletting.

Instruction doesn't consist primarily of lecturing to students who sit in rows at desks, dutifully
listening and recording what they hear, but, rather, offers every child a rich, rewarding, and
unique learning experience. The educational environment isn't confined to the classroom but,
instead, extends into the home and the community and around the world. Information isn't
bound primarily in books; it's available everywhere in bits and bytes.

Students aren't consumers of facts. They are active creators of knowledge. Schools aren't
just brick-and-mortar structures -- they're centers of lifelong learning. And, most important,
teaching is recognized as one of the most challenging and respected career choices,
absolutely vital to the social, cultural, and economic health of our nation.

Today, the seeds of such a dramatic transformation in education are being planted.
Prompted by massive revolutions in knowledge, information technology, and public demand
for better learning, schools nationwide are slowly but surely restructuring themselves.

Leading the way are thousands of teachers who are rethinking every part of their jobs -- their
relationship with students, colleagues, and the community; the tools and techniques they
employ; their rights and responsibilities; the form and content of curriculum; what standards
to set and how to assess whether they are being met; their preparation as teachers and their
ongoing professional development; and the very structure of the schools in which they work.
In short, teachers are reinventing themselves and their occupation to better serve schools
and students.

New Relationships and Practices

Traditionally, teaching was a combination of information-dispensing, custodial child care and
sorting out academically inclined students from others. The underlying model for schools was
an education factory in which adults, paid hourly or daily wages, kept like-aged youngsters
sitting still for standardized lessons and tests.

Teachers were told what, when, and how to teach. They were required to educate every
student in exactly the same way and were not held responsible when many failed to learn.
They were expected to teach using the same methods as past generations, and any
deviation from traditional practices was discouraged by supervisors or prohibited by myriad
education laws and regulations. Thus, many teachers simply stood in front of the class and
delivered the same lessons year after year, growing gray and weary of not being allowed to
change what they were doing.

Many teachers today, however, are encouraged to adapt and adopt new practices that
acknowledge both the art and science of learning. They understand that the essence of
education is a close relationship between a knowledgeable, caring adult and a secure,
motivated child. They grasp that their most important role is to get to know each student as
an individual in order to comprehend his or her unique needs, learning style, social and
cultural background, interests, and abilities.

This attention to personal qualities is all the more important as America continues to become
the most pluralistic nation on Earth. Teachers have to be committed to relating to youngsters
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of many cultures, including those young people who, with traditional teaching, might have
dropped out -- or have been forced out -- of the education system.

Their job is to counsel students as they grow and mature -- helping them integrate their
social, emotional, and intellectual growth -- so the union of these sometimes separate
dimensions yields the abilities to seek, understand, and use knowledge; to make better
decisions in their personal lives; and to value contributing to society.

They must be prepared and permitted to intervene at any time and in any way to make sure
learning occurs. Rather than see themselves solely as masters of subject matter such as
history, math, or science, teachers increasingly understand that they must also inspire a love
of learning.

In practice, this new relationship between teachers and students takes the form of a different
concept of instruction. Tuning in to how students really learn prompts many teachers to reject
teaching that is primarily lecture based in favor of instruction that challenges students to take
an active role in learning.

They no longer see their primary role as being the king or queen of the classroom, a
benevolent dictator deciding what's best for the powerless underlings in their care. They've
found they accomplish more if they adopt the role of educational guides, facilitators, and co-
learners.

The most respected teachers have discovered how to make students passionate participants
in the instructional process by providing project-based, participatory, educational adventures.
They know that in order to get students to truly take responsibility for their own education, the
curriculum must relate to their lives, learning activities must engage their natural curiosity,
and assessments must measure real accomplishments and be an integral part of learning.

Students work harder when teachers give them a role in determining the form and content of
their schooling -- helping them create their own learning plans and deciding the ways in
which they will demonstrate that they have, in fact, learned what they agreed to learn.

The day-to-day job of a teacher, rather than broadcasting content, is becoming one of
designing and guiding students through engaging learning opportunities. An educator's most
important responsibility is to search out and construct meaningful educational experiences
that allow students to solve real-world problems and show they have learned the big ideas,
powerful skills, and habits of mind and heart that meet agreed-on educational standards. The
result is that the abstract, inert knowledge that students used to memorize from dusty
textbooks comes alive as they participate in the creation and extension of new knowledge.

New Tools and Environments

One of the most powerful forces changing teachers' and students' roles in education is new
technology. The old model of instruction was predicated on information scarcity. Teachers
and their books were information oracles, spreading knowledge to a population with few
other ways to get it.

But today's world is awash in information from a multitude of print and electronic sources.
The fundamental job of teaching is no longer to distribute facts but to help children learn how
to use them by developing their abilities to think critically, solve problems, make informed
judgments, and create knowledge that benefits both the students and society. Freed from the
responsibility of being primary information providers, teachers have more time to spend
working one-on-one or with small groups of students.
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Recasting the relationship between students and teachers demands that the structure of
school changes as well. Though it is still the norm in many places to isolate teachers in
cinderblock rooms with age-graded pupils who rotate through classes every hour throughout
a semester -- or every year, in the case of elementary school -- this paradigm is being
abandoned in more and more schools that want to give teachers the time, space, and
support to do their jobs.

Extended instructional periods and school days, as well as reorganized yearly schedules, are
all being tried as ways to avoid chopping learning into often arbitrary chunks based on limited
time. Also, rather than inflexibly group students in grades by age, many schools feature
mixed-aged classes in which students spend two or more years with the same teachers.

In addition, ability groups, from which those judged less talented can rarely break free, are
being challenged by a recognition that current standardized tests do not measure many
abilities or take into account the different ways people learn best.

One of the most important innovations in instructional organization is team teaching, in which
two or more educators share responsibility for a group of students. This means that an
individual teacher no longer has to be all things to all students. This approach allows
teachers to apply their strengths, interests, skills, and abilities to the greatest effect, knowing
that children won't suffer from their weaknesses, because there's someone with a different
set of abilities to back them up.

To truly professionalize teaching, in fact, we need to further differentiate the roles a teacher
might fill. Just as a good law firm has a mix of associates, junior partners, and senior
partners, schools should have a greater mix of teachers who have appropriate levels of
responsibility based on their abilities and experience levels. Also, just as much of a lawyer's
work occurs outside the courtroom, so, too, should we recognize that much of a teacher's
work is done outside the classroom.

New Professional Responsibilities

Aside from rethinking their primary responsibility as directors of student learning, teachers
are also taking on other roles in schools and in their profession. They are working with
colleagues, family members, politicians, academics, community members, employers, and
others to set clear and obtainable standards for the knowledge, skills, and values we should
expect America's children to acquire. They are participating in day-to-day decision making in
schools, working side-by-side to set priorities, and dealing with organizational problems that
affect their students' learning.

Many teachers also spend time researching various questions of educational effectiveness
that expand the understanding of the dynamics of learning. And more teachers are spending
time mentoring new members of their profession, making sure that education school
graduates are truly ready for the complex challenges of today's classrooms.

Reinventing the role of teachers inside and outside the classroom can result in significantly
better schools and better-educated students. But though the roots of such improvement are
taking hold in today's schools, they need continued nurturing to grow and truly transform
America's learning landscape. The rest of us -- politicians and parents, superintendents and
school board members, employers and education school faculty -- must also be willing to
rethink our

roles in education to give teachers the support, freedom, and trust they need to do the
essential job of educating our children
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From desk to bench
Enhancement of self responsible learning

By Ir. Arie de Jong, Stoas Professional University, The Netherlands.
Czech University of Agriculture, Institute for Education and Communication. Prague
2002
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Introduction

Enhancement of learning processes means enhancement of self-responsibility of the
learner. One of the first steps is the competence of self-reflection and self
improvement. Awareness of personal learning strategies and personal styles or
preferences is important. The theory of experimental learning of Kolb is useful to
raise this awareness. (Kolb, D.A, 1984) The competence to use learning strategies or
problem solving strategies will help the professional to be successful in his / her job.
For educational institutes the personal style test will be useful to raise this awareness
as a requirement to work and learn effective during life long learning. A consequence
of the use of methodologies as expressed by the learning circle of Kolb is to create
stimuli-rich learning environments inside and outside the school or university.

Phases of the learning cycle

The phase of @hcrete Experiencemphasises personal involvement with people ily dai
situations. People would tend to rely more on fegithen on a systematic approach to
problems and situations. They rely more on theatsid be open minded and adaptable to
change. The learning style is learning from “feglin

The next phase Reflective observatioReople understand ideas and situation from diitere
points of view. They tend to rely on patience, chyaty, careful judgement but would not
necessarily take any action. They rely on own tintsignd feelings to form opinions. The
learning style is learning by watching, observilgening.

After thatAbstract conceptualisatiotearning involves using logic and ideas, rathenth
feelings, to understand problems or situations. &llodj the reality, abstract approaches are
used. Typically this learner would rely on systemptanning and theory development to
solve problems. The learning style is learningtogiking.

Finally to close the circle: &ive experimentatior.earning takes an active form. Learning by
doing. Experimenting with influencing or changinigsguations. It is an practical approach.

There is no evidence to judge the learning styllesre is no existence of the best style. But it
is necessary to consider influence of environmanpersonal capacities. The learning style in
wider sense includes beside the 4 styles also enatmotivation aspects and comprehension
of the learning process. (Marentic, B, |1zziz Ra#mdti, 1995; Marentic, B, 2000)

Concreet Experience

Figure 1
Learning circle ,
concerning to
Kolb
“do-er’ “observer’
(Accomodator) (diverger)
Active Reflective observation

“decision “thinker”
maker” (Assimilator)

Abstract concentualisation
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By determining these four phases four personakpeetes or styles can be distinguished.
1. The diverger
2. The assimilator
3. The converger
4. The accomodator

Personal style

Co-funded by the EU Socrates Comenius 2.1 the European network for agricultural
teacher training (Reifea / IPAC) is running a project addressed to enhancement of
self-responsible learning. As part of the activities a research was carried out by Stoas
on learning styles of students and staff in higher education in several European
countries (Slavec D., 2002 Personal Style in Learning. Thesis study. Stoas/CAH.) For
this research a questionnaire "Personal Style” was delivered to several institutional
partners in the network. The 9-questions of the questionnaire result in an indication of
the personal preferences. (Dorreboom R. e.a. 2002. Personal Style. Stoas). The first
results are based on 226 respondents in 7 countries.

PERSONAL STYLE -ALL COUNTRIES n S (%) A (%) D C
(BULGARIA, FINLAND, FRANCE, GERMANY,
POLAND, ROMANIA, SPAIN, THE NETHERLANDS) (%) (%)
7% Bulgaria 20 55 5 30 10
Germany 32 54 6 34 6
Romania 50 58 4 34 4
as Spain 22 45 5 41 9
37% CACTI Netherlan 50 34 22 38 6
oc dS
Poland 25 68 0 28 4
France 27 19 22 48 11
9% Total 226 a7 9 37 7
Figure 2 Division in percentages
of personal styles in institutions Table 1 Division in percentages of personal
of agricultural vocational and styles in institutions of agricultural vocational
higher education in and higher education in Europe.(Draft results)
Europe.(Draft results) S= Assimilator "Thinker

D= Diverger "Observer

Yy SR P D N e |

S= Assimilator D= Diverger

For statistical analysis the chi-squared test is used.

The general results are not equally divided. Observers (Divergers) and Thinkers
(Assimilators) are more common then the Do-ers and Decision-makers. The different
countries do not differ significantly from this general pattern. Although in comparison
with other country samples it seems that more do-ers and less thinkers are present in
the Dutch and France sample.

The final results will be presented in at the Reifea / IPAC study-days in Olztyn, 2004.
In the final results we aim to test also differences between sexes, between staff and
students between European regions, like East — West or North — South.

Importance of understanding the personal style for learning and problem
solving .

The ability to learn is the most important skill to acquire. Men are often confronted
with new experiences or learning situations in life, in careers, or on the job. In order
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to be an effective learner he/she has to shift from different strategies: From getting
involved or observing (Concrete Experience), to listening (Reflective observation), to
creating ideas (Abstract Conceptualisation) to decision making (Active
experimentation). People tend to rely on some skills and steps in the learning
process more then others and so they develop their own preferable style.
Nevertheless these preference interferes with the context or situation. Understanding
the personal style helps to become aware of personal strengths in some phases in
the learning process.

Firstly this awareness stimulates learning-effectiveness. Use personal
strengths and preferences when called upon to learn. More important awareness of
personal style increase effectiveness as learner by improving the use of the steps of
under-use.

Secondly, awareness of personal style is important for teamwork and team-
building. Develop in professional activities supportive relationship. If men recognises
own learning strengths use this in professional activities. But in the same time, value
other people’s different learning styles. If you are an diverger (a brainstormer, an
dreamer or observer) it is worthwhile you learn to put priorities and to decide. Or
benefit from people with a converging approach.

Finally, cause personal or learning styles interfere with the context or situation
a stimuli-rich and motivating learning environment will encourage and stimulate
learners to learn. It is recommended for educational institutions to rely not only on
internal stimuli or internal motivation. A stimuli-rich environment includes integration
of theoretical and practical activities, learning on the job — so aim a change from desk
learning to more bench learning — availability of resources of information and tools for
communication. This can not be done without counsellors. In this learning
environment the teacher as facilitator will offer students, dependent on age and
educational traditions, degrees of freedom to observe, to look around, to try, to
reflect, to conceptualise, to plan, to do, to make mistakes and to evaluate.

Educational development
Therefore it is recommended to develop lessons

1. inrespect to the learning strategies or styles.

2. by using different didactical approaches in accordance to the learning circle-

3. based on competencies

Firstly. It is useful to develop lessons (or on a macro scale to develop courses) in
respect to learning styles or learning strategies of the learner. This will motivate the
learner and this will stimulate him or her to develop his / her capacities.

Secondly | recommend to order your didactically approach or teaching methods
based on the learning circle. The following phases, Concrete Experience —
Reflective Observation — Abstract Conceptualisation — Active Experimentation, are
useful and helpful in the planning of activities of teachers and students or pupils.
Again this methodology for preparation is useful for individual lessons (micro level) or
the macro level of curriculum or course development.

To enhance self responsible learning pupils or students can be trained in work-
methodology. These methodology can be based on the phase of the learning circle.
For enhancement of self-responsible learning of elder students the teachers, coaches
or counsellors will enhance awareness of the personal style, the preference of
learning strategies of the student. Essential is to train and counsel the learner in self-
reflection (Reflective Observation), in inter-vision (Reflection on group-members) and
Abstract Conceptualisation. The competence to reflect on your own behaviour and to

23



improve yourself is the most important skill or attitude for teachers. These self
reflection competence is one of the most important sustainable attitudes (De Jong, A.

2000)

The role of the teacher in the Kolb learnina circle

Active

Pupils or students learning activities in the Kolb

verbs.

Active

Concreet Experience

To evaluate To explain
Supervision To help
To ask
To show

To demonstrate

To assist To go into
To instruct To install
To
conceptualise

Supervision

Abstract concentualisation

Concreet Experience

To experience

To undergo
To practise To ask
To observe
To implement To reflect

To show initiative

To do To consider
To decide To discover
To take To reflect
initiative To

conceptualise
To investigate
To read

To review

e

Abstract concentualisation

/ To investigate
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Reflective observation



Thirdly our education has to be competence based. In this contribution the
definition of a competence is as follows: A competence is build up of those skills,
attitudes and knowledge that are necessary to fulfil the job professional and
successful. Or in addition: to fulfil the responsibility in the society on private, local,
national or global level. This definition reflects the responsibility of education to the
society. The content of lessons and courses is aimed to realise those competence’s.
This includes cognitive objectives, psycho-motoric objectives and attitudes and social
skills.

Some examples of competence’s are:

The student is able

- To instruct pupils to milk diary cattle

- To design in accordance to the Dutch Master Floral Art Standard

- To prepare a lesson

- Toteach

- To use Information and Communication Technology as tool in teaching activities.
- To use Information and Communication Technology as learning environment for

learners.

To consider and argue the impact of (own) activities on sustainable development.

Till now the approach of this contribution is mainly theoretical. Therefore | will finish
with an example.

An examples:
Stoas is developing a new competence based curriculum. In this development the
next steps can be distinguished:
1. Definition of competence’s
2. Description of criteria for assessment if the competence is achieved.
3. Didactical approach: methods, assignments
4. Development of students workbook
To illustrate the above mentioned vision on education the approach of the first
module "Learning on the bench’ will be given in this contribution. This module is the
start of the fourth year full-time Teacher Training course. The study-load is 3 ECTS
(80 hours).
Competencies
- Capability to prepare an instruction on a farm for (vocational) students
- Ability to present for the audience
- Ability to make a PowerPoint presentation, including digital photos and hyperlinks
- Ability to make a video presentation
- Ability to make a report of activities in Word.
- Teamwork
Criteria for assessment
To assess students if the have achieved those competencies Stoas formulated
criteria. The following groups of criteria can be distinguished.
- Co-operation in their team
- Presentation. This consist a group of criteria in the field of "verbal” and "non-
verbal communications’, for example: pose, use of breath, use of voice, structure
of sentences. But also timing in relation to content and aims.
- Interaction with the audience. Non verbal aspects (eye contact) and handling of
guestions and answers or handling of verbal or non-verbal interruptions or
disturbances.
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- PowerPoint presentation

- Assessment of the work-bench, of the farm: Investigation of possibilities to offer
an instruction on this farm.

- Video-registration.

- Report in Microsoft word, in accordance to layout requirements of good practise.

This first module is also used for diagnostic assessments.

Firstly: Each student has to make a video-registration of the final presentation of
another student. This is a “zero measure”of personal presentation skills.

The student has to make a self analysis of his own presentation by using the video-
film (self-reflection). After that he / she will discuss this analysis with the presentation-
teacher. So it is possible to develop a personal training approach for presentation
competencies.

Secondly: Stoas adapted the Digital European Licence to the curriculum. And the
necessary competencies in use of computer and software applications are integrated
in the courses. This list of competencies, "The Digital Drivers Licence’ is a useful
tool to assess the achievement of competencies.

Students Workbook

Competencies and assessment criteria are listed in the students workbook. Also the
method or methods, the degrees of freedom, to realise the aims are mentioned and
described. The student is responsible for the process of learning and working with the
aim to achieve the competencies in accordance to the criteria. Supporting
instructions in the use of equipment (digital camera, video recorder), in the use of
software applications (PowerPoint) are offered. Nevertheless it is possible that
students learn each other how to use for example a digital camera or PowerPoint.
Manuals are available.

Conclusions and recommendations

Based on a small group of 226 respondents students and staff of higher educational
teacher training institutes or universities tend to be mainly assimilators and divergers.
The more theoretical and reflective styles and approaches. These reflects possible
the main the educational approach or the main methodology in which students are
trained.

To be an effective learner or professional students needs awareness of learning
preferences and possible strategies, to use them effective in different situations or to
strengthen the team capacities. To train student in the use of different styles means
offering different didactical methods. The process of learning initiated by schools or
universities will be more effective if the influence of learning strategies, styles or
preferences is considered. It is recommended that the didactical method will interfere
with the of preferences of learners.

The process of renewing curricula, courses or training-courses to enhance self-
responsible learning is a process that follows itself the 4 stages of the learning circle.
A strong relationship between observing, theoretical approach, planning, decision
making, problem solving, activities and reflection will lead to successful achievement
of competencies. A rich learning environment will challenge the learner and therefore
the teacher as counsellor will encourage the learner, will facilitate them and will offer
them those degrees of freedom in the learning process to achieve the competencies,
necessary for professional and society life.
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PREPARATION FORM OF LESSONS

General information

Name trainee School / college

Name Coach Date

Module / certificate

subject

Duration of the
lesson / training

Competence(s)

Objectives

Skills (psycho —
motoric
objectives) ‘hands

Cognitive
objectives ‘head)

Attitudes and
social skills ‘heart’
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PREPARATION FORM OF LESSONS

Information on the targetgroup
(composition of the class, level,
expectations and motivation of the
students, situation, estimation learning
styles, special needs and demands etc.)

Assesment

Methods for assesment: did trainees realise the competences?

Criteria for assesment
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PREPARATION FORM OF LESSONS

Phase of the Time Trainee activites Trainer activities Place Assigments
training / Tools
lesson Audiovisual materials
Resources
Introduction

Central part

Conclusion /
evaluation
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Workshop: Teaching in European Countries

Chaired by Ivana Dobesova, EUROPEA Czech Republic; Jérgen Jensen, EUROPEA

Denmark

With participants from: Austria, Estonia, Hungary, Netherlands, Poland, Portugal, Slovenia,

Spain, Sweden

The participants discussed questions concerning the life at school especially from a teacher’s
and principal’s point of view.

Below you can find an overview of the statements of participants; sometimes they were not so sure

themselves:

Is there an initial training for teachers in vocati

onal education?

Yes, you can start at the age of 19; you must be a graduate from either an upper

Austria secondary agricultural school or from the University of Agriculture
It lasts 3 years (or 1 semester of University graduate)
Estonia Vocational education + 1 year of Pedagogical University
Hungary not at secondary level; additional training at university (pedagogical studies)

Netherlands

You can start at STOAS at any age, with any background.

Poland Yes, upper secondary vocational from age 16 up ???
no initial teacher training
Portuaal teacher for basic and lower secondary level: 3 years (Bachelor) after finishing 12
9 years of schooling
teacher for higher secondary level: 5 years of university
. You must finish vocational studies; 2 additional years, school exam; Bachelor degree
Slovenia
(ped.)
Spain Yes, there is, with an adaptation period
Sweden pedagogical university

Is there a national curriculum? How can a curriculu

m be changed or adapted?

medium level schools are under the provincial administration — curriculum is provincial

Austria law — teachers can add their ideas, or can be in the development group
higher level schools are under federal administration — curriculum is federal law
Denmark no, but teachers recommended now
Estonia no national curriculum
it can be changed by school, but has to be approved by government
Hungary yes, but it's flexible, changes depend on school

Netherlands

national curriculum; there is an organisation who adapts and changes it if needed —
www.AOCroad.nl — only for agricultural education

Portugal national curriculum of ministry of education
. 40% can be changed by headmaster; (30% of the content, 10% of the number of
Slovakia
teachers)
Spain yes, there is and is adapted by validations
Sweden national curriculum
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Who offers courses ... in educational matters?

APAK (Land-based Teacher Training University); Pl — Pedagogical Institutions (under

Austria federal administration); regional administration
Estonia University
Hungary Ministry of Education; vocational institutions; background inst. of the Ministry

Netherlands

Ministry of agriculture?

Slovenia University; institute of agriculture; methodical and pedagogical centre
Spain Regional and national administration
Sweden Ministry of Education; vocational institutions; background inst. of the Ministry

How is a teacher appointed?
What is the weekly / monthly / yearly task of atea  cher?

teachers are employed by the federal or regional government and appointed to a

Austria certain school

20 — 23 hours in class per week
Denmark 15 — 20 lessons per week
Estonia 18 — 22 hours teaching per week
Hungary 25 hours a week

Netherlands

fulltime 36 hours, it depends on the contract and the tasks besides teaching (1 hour
less | ¥ hour preparation)

Norway

Poland 18 — 22 hours per week, depends on subject
Portugal 22 hours in class + 13 hours to prepare
Spain Professional training: 15 hours a week
Sweden 40 hours a week (30 hours teaching)

How high is the monthly payment for a teacher?
Is there a task-oriented payment?
Is there an achievement-oriented salary?

Austria 1200 — 2500; no, no
Hungar €400

gary college/university — different
Netherlands | 1500 — 18007?

Poland from 250 (young teacher) to 550 € (eg. after 14 years of teaching!)
Portugal 2000 € after 25 years of teaching
1700 — upper level
Spain 15000 vocational level
no task — or achievement oriented payment
Sweden 2000 - 2500 €; yes/yes
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Who pays for vocational education?

federal or provincial government; no tuition fee for students; they pay only for board

Austria and lodging and material used in practical lessons
Denmark Ministry

Estonia ministry of education and some human resources
Hungary Ministry or local government; higher education — state

Netherlands

Ministry of agriculture and students (tuition fee?)

Slovenia Ministry of education (optional for consumers)
Spain Eurqpean Union (F.SE.)

Regional government
Sweden regional and local government

ministry of education and some human resources

Is it easy to change schools and / or have former e

ducation recognised?

getting better but still not enough of the former education is recognised; negotiations

Austria with other institutions in order to get a certain certificate a certain number of hours are
needed and recognised

Estonia not easy
possible but a bit difficult still;

Hungary

different expectations in different schools

Netherlands

not easy;
lots of opportunities if you really wanted

Slovenia not easy
Spain it's easy by examination or direct access
Sweden yes

How is a school budget composed of?

money from the federal or provincial (regional) government, some schools run farms

Austria
and can earn own money, too.
Denmark Ministry pays per student
Estonia Depending on number of students and curriculum
Hunoar general expenses, providing placements, supporting best students, visits to
gary enterprises
Poland human resources and Ministry of Education
Portugal government
Slovenia by government — or region but it depends on number of students;
Spain Human resources, general expenses, investments, aids, scholarships
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How long is the vocational training?

medium level: 3 years + 1 year practical training

Austria higher level: 5 years
Estonia 4 -5 years
secondary: 6 years
Hungary higher Level: 3 years at college

university: 5 years

Netherlands

3 years basic; 4 years VHBO; 4 years MBO; 4 years STOAS University

Slovenia 4 years + 3 + 2 years
Spain 5 years — professional training; 5 years of university
Sweden 3 years at college after 9th grade; 3-4 years university

How are new methods introduced? (On micro or meso |

evel? freedom of the teacher?)

teacher has the freedom of methods; if schools would like to change completely, it is

Austria up to the regional or federal authorities
Denmark total freedom for teacher
Hungary up to the teacher; few further trainings for teachers

Netherlands

Up to school / teacher, trainings are provided; teachers talk with each other

Poland up to teacher
Slovenia up to teacher
. up to the teacher; but with director — school agreement (micro)
Spain . L . . .
and with ministry or regional administration................ (meso)
Sweden teacher together with students

What about further education of teachers? Is it com

pulsory or optional? Is further

education connected to rising salary?

Austria It is optional and not connected to salary
It is compulsory but few trainings;
Hungary . e
Usually not compulsory except for special qualifications
Poland yes?
Spain It's optional and connected with salary, according to an established process
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Workshop: The Role of the Teacher in 2015

Teachers and Students from APAK (Austria) and ST@AS Netherlands)

In this short summary | would like to tell you briefly about our workshop concerning the role
of the teacher in 2015. The aim of our workshop was to find some answers to the following
guestions: Which skill does a teacher need in the year 2015 and what is the teacher’s role
within authentic learning?

Before presenting this workshop we first felt we needed to find answers to these questions
ourselves. That's why we came together at the Agrapadagogische Akademie in Vienna
(APAK), to discuss our ideas and ideals. We got the assignment to find ourselves a
metaphor, which would represent our skills as a teacher in the nearby future. We presented
our metaphors to each other and decided this was a very nice way to show our own ideas.
We could surely use that in our upcoming workshop. This assignment was added to some
others and so we finished our first afternoon together.

Our workshop had not that many participants, but we had a nice time together. Due to the
good weather, we decided to open our workshop outside, in the beautiful garden of Hotel
Schachner. The participants of our workshop could come and visit us and ask us about our
metaphors. An example from a metaphor could be that a student felt like a root of a tree.
Gabriele Fank wanted to keep her feet in the ground, providing a strong basis for her pupils.
The open end at the roots represented the fact that she wanted to have an “eye” for the
students. (Sarai Jansen)

Dandelion — a metaphor that implies strength — especially the word ‘lion’. | want my students
to become confident and strong, | want to encourage their skills and competences to enable
them to develop their talents. Each student should be aware of his/her strengths and use
them. (Andrea Plakolm)

| want to be a vine. A vine has thick, deep roots and is securely anchored in the soil. A
teacher should have the same characteristics: S/he should be down-to-earth and linked with
his/her homeland. Wine matures and becomes better and more valuable over time. The
same happens to a teacher. At the beginning s/he may feel a little insecure, lacks experience
— but becomes better over the years. (Gerhard Lackner)

Glasses made from natural material — a symbol for maturity, wealth of experience, and
openness. | would like to gain as much experience as possible in a variety of fields. Always
to be in the know, keep my eyes open for innovation and creativity. (Silvia Moser)

Till 2015 | want to develop and be like a bark around a branch for my students. The bark
protects and embraces the branch without confining it. The bark accompanies the branch
without forcing a certain direction on it. A bark is never monotonous, has many facets and
can be very profound. And moreover, a bark is always there, helps, supports, and comforts.
(Margret Buchleitner)
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Workshop: Evaluation and Assessment

Josefa Reiter; APAK Vienna

EVALUATION

“Evaluation is the systematic acquisition and assessment of information to provide useful
feedback about some object.”

This definition is hardly perfect. But it emphasizes the information-processing and feedback
functions of evaluation.

CHARACTERISTICS OF STUDENT-CENTERED CLASSROOMS

Authentic projects

Learning centres

Flexible groups and partners
Response journals and thinking logs
Student-teacher conferences
Hands-on materials and technology
Caring atmosphere

Exhibitions of students’ work
Classroom libraries

Peer discussions and tutoring
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Self-Evaluation
and Monitoring

o

Strategic Outcome
Monitoring

.

Goal Setting and
Strategic Planning

AN

Strategy Implementation
and Monitoring

e

A cyclic model of self-regulated learning

ONE TEACHER’S REFLECTIONS

| used to

But now |

view children as just sitting there and
partaking of my worthwhile teaching

see them as active, involved learners and
my role is more like a facilitator

plan separate lessons for each area of the
curriculum

plan holistically and make connections to
real-life learning

use the books they gave me, including
“scripts” from the Teacher’s Edition

pull lessons from a variety of sources

assess children with “paper and pencil
tests”

look at their daily work and assess their
thoughts and feelings too

view my principal as an “absolute ruler”

view my principal as a colleague

like children, but | taught “material”

feel like teaching is a “calling” to get
students involved in their own learning

LEARNER-CENTRED PRINCIPLES OF ASSESSMENT

promote meaningful learning;

assessment activity and situation;

evidence of individual progress;

1. The fundamental purpose of any educational assessment of students should be to
2. Assessment should elicit students’ genuine effort, motivation, and commitment to the

3. Assessment should provide credibility and legitimacy to a broad range of talents and
accomplishments of students across the curriculum;
4. Assessment should occur continuously in classrooms in order to provide longitudinal

5. The strategies, skills and knowledge required to excel in academic assessments
should be the same as those required to master the curriculum on a daily basis;

6. Assessments should be based on authentic and meaningful tasks that are consistent
with the regular curriculum and instruction provided in the classroom;

7. Assessments should be fair and equitable to all students regardless of prior
achievement, gender, race, language, or cultural background,
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8. Assessments should measure students’ motivation, attitudes, and affective reactions
about the curriculum as well as their cognitive skills, strategies, and knowledge;

. Multidimensional
Ongoing
Assessment
Self-Reflective

COMPARISON OF STATIC VERSUS DYNAMIC ASSESSMENT

Static

Dynamic

Legitimization-Oriented

Advocacy-Oriented

exclusionary

collaborative

examiner is observer

examiner is participant

examinee is unassisted

examinee receives mediation

Transmission-Oriented

Reciprocal, Interaction-Oriented

diagnosis / instruction

diagnosis = instruction

separate

linked and ongoing

product

Process

retrospective “the ripe”

prospective “the ripening”

decontextualized

real context

low transfer

high transfer

test / task

test = talk
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FORMATIVE ASSESSMENT VERSUS SUMMATIVE ASSESSMENT

Assessment can be done at various times throughout a program and a comprehensive
assessment plan will include formative and summative assessment. The point at which the
assessment occurs in a program distinguishes these two categories of assessment.

There is an old saying “When the cook tastes the soup, that's formative, when the guests
taste the soup, that's summative.”

FORMATIVE ASSESSMENT

Formative assessment is often done at the beginning or during a program, thus providing the
opportunity for immediate evidence for student learning in a particular course or at a
particular point in a program.

It is a method of judging the worth of learning while the activities are forming or happening. It
focuses on the process. There are many tools: observation, in —depth interviews, surveys,
focus groups, analysis, reports and dialogue with participants. Depending on the goals, it
may emphasize one or more of these tools.

Classroom assessment is one of the most common formative assessment techniques. The
purpose of this technique is to improve quality of student learning and should not be
evaluative or involve grading students. This can also lead to curricular modifications when
specific courses have not met the student learning outcomes. Classroom assessment can
also provide important program information when multiple sections of a course are taught
because it enables programs to examine if the learning goals and objectives are met in all
sections of the course. It also can improve instructional quality by engaging the faculty in the
design and practice of the course goals and objectives and the course impact on the
program.

SUMMATIVE ASSESSMENT

Summative assessment is comprehensive in nature, provides accountability and is used to
check the level of learning at the end of the program.

The focus is on the outcome. It is typically quantitative, using numeric scores or letter grades
to assess learner achievement.

For example, if upon completion of a program students will have the knowledge to pass an
accreditation test, taking the test would be summative in nature since it is based on the
cumulative learning experience. Program goals and objectives often reflect the cumulative
nature of the learning that takes place in a program. Thus the program would conduct
summative assessment at the end of the program to ensure students have met the program
goals and objectives. Attention should be given to using various methods and measures in
order to have a comprehensive plan. Ultimately, the foundation for an assessment plan is to
collect summative assessment data and this type of data can stand-alone. Formative
assessment data, however, can contribute to a comprehensive assessment plan by enabling
faculty to identify particular points in a program to assess learning (i.e., entry into a program,
before or after an internship experience, impact of specific courses, etc.) and monitor the
progress being made towards achieving learning outcomes.
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Workshop: CO-operative Open Learning — COOL

Helga Wittwer, Georg Neuhauser; COOL — Impulse-Centre for Co-operative Open Learning

COOL is a teaching concept developed in upper-secondary vocational schools in Austria —
its focus being on the promotion of self-organised learning strategies and the development of
personal qualifications for improving social skill.

COOL — Steyr
Started in September 1996, we presently work with 8 classes in the business school in Steyr
with about 180 students (aged 14-18) and approximately 30 teachers are involved.

Teaching is based on the DALTON-principles DALTON Plan
Freedom & responsibility
Co-operation
Budgeting time (self-organised working)

historical background: Progressive
Education Movement — USA around
1900 (John Dewey)

Learning from experience, getting in
touch with knowledge, teacher as a
coach

Helen Parkhurst — Laboratory Plan,
High School in Dalton /
Massachusetts (1919)

“It's no longer school, it’s life” -
training of social skills in school is the
roots of democracy.

Together with their report cards at the end of
each term students get an assessment sheet
concerning their attitude towards work and their
social skills. They are also asked to fill in this
sheet for self-evaluation. The assessment sheet
is divided into the three principles indicated
above, based on the Dalton pedagogy.

Students have between 8 and 12 “open learning ” (COOL) — lessons a week (which is app.
one third of their total number of lessons). For these lessons they get assignments in about
7-9 different subjects (also mixed-subject assignments) for periods of different length.

During their COOL-lessons they are free to determine for themselves when to work on which
assignment and they must be aware and held responsible for the dates for handing in
assignments and presentations.

The promotion of teamwork is based on co-operative working methods, regular meetings and
seminars for team-development for students and teachers alike.

Every other week students have one lesson called class meeting where a teacher is present
but a student is chairing the meeting. Another is keeping the minutes. They discuss their
problems, wishes, conflicts, etc.

In order to develop and train democratic behaviour we have installed a student-teacher-
conference for all 8 classes with 8 student- and 8 teacher-delegates being elected as
representatives. Such conferences are held 2-3 times per semester to discuss problems,
wished and the contract. Every year the conference agrees on a set of rules concerning
basic principles for working written down in a “contract” signed by student- and teacher
delegates after discussing it with their colleagues.

Teachers’ meetings take place three times per term for each class to discuss everything
concerning one class, whereas the complete team of COOL teachers meet two times every
semester for coordination and continual evaluation.
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“Teaching is simply like
taking a horse to the water
but the leader of the horse
cannot make the horse
drink.”

Helen Parkhurst

Students are encouraged to take an active role in furnishing
their classrooms
During their COOL lessons they have an extra study room
equipped with computers and internet access.

Regular reflection of the teaching concept with parents is
also an essential feature.

The overall aims of COOL are:

to create a cosy working atmosphere.

Making students responsible for their learning process
and improving their creative problem solving skills
Enforcing individual and communicative skills to guarantee personal development within

a working community

Shifting the focus from teaching to learning to uncover personal resource and promoting

potential of the individual.

Impulse-Centre for Co-operative Open Learning

In 2001 the Impulse-Centre for Co-operative
Open Learning was set up in Steyr’ business
school by the Austrian Ministry of Education
(department for vocational/business schools) in
order to spread the concept in teacher training
courses.

Two teachers co-ordinate such trainings so that
gualified teams of teachers are enabled to
implement the concept in their schools. The
main principle of the training concept is to teach
COOL by using COOL methods in a “learning-
by-doing” approach.

Further tasks of the Impulse-Centre are to
coach teams during the implementation and
development of COOL in various schools and
to create impulses for further development of
the concept. Building a network of COOL-
partners is another aim of the Centre.

COOL?!
Regular class-teacher’s team meetings
Assignments in various subjects (also
mixed-subject assignments)
Open learning lessons for about one
third of lessons — students have
freedom of choice (what, with whom,
where, and when to work, on which
assignment)
Regular class meetings (chaired by
students) to promote communicative
skills
Constant reflection and evaluation of
work by students and teachers
Feedback on development of social
skills
Participation of and reflection with
parents

http://cool.schule.at

cool@hak-steyr.eduhi.at

A-4400 Steyr, Leopold-WerndI-Strasse 7, Austria
Tel.: +43 676 / 5264901
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WORKSHOP: Ready-to-use methods (according to Dr. He  inz Klippert)

Gabriela Hirschmiller, Secondary school Herzogenburg, Klippert trainer

Pupils and students must learn and master methods. The better they manage them
the more independent, determined, goal-oriented and effective they can learn and
work. Open learning methods will be doomed to failure if students lack the respective
methodical tools and routines.

THE HOUSE OF KEY

LEARNING QUALIFICATIONS
Heinz Klippert

Personal Competence

thematic methodical social
competence competence competence

Self-responsible working and learning

Possibilities of tasks Possibilities of lesson organisa tion

- Fill in hand-outs - Free working

- Build presentable results - WeeKly plans

- Lecture and Communicate _ Circle training

- Interview and explore etc. - Projects  etc.

method communication team
training training development

Therefore students must be very often confronted with learning situations and tasks,
which provide the possibility to train and develop thematic, methodical, social and
personal competences.

Self-responsible working and learning is the centre in the “house of learning” (s.
Klippert) and the ultimate goal. Pushing self-responsible learning allows pupils and
students to constantly practice and improve their skills and competences. Confidence
in methodical and social competence results undoubtedly in a higher thematic
competence.
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Examples for Methodical Competence

Be familiar with complex methodical
sequences (macro methods)

Be proficient in elementary learning
and working techniques (micro
methods)

Group work

Marking

Weekly plans

Quick reading

Circle training (learning in stations)

Quick looking up something

Working with index (learning) cards

Question forming

Project method

Structuring

Meta plan method

Arranging and organising notebooks

Presentation / Report

Keeping the minutes

Map exercise method

Classifying / organising

Future workshop

Taking notes

Hearing / debate

Creating index cards (learning files)

Case study and social study

Memorizing

Intensive training in methods could be offered partly as a several-day crash course at
the beginning of a school year, and partly as a section of the regular technical
lessons in which increased method-centred tasks and reflections are done.

e.g.
Cheat sheet

In order to sum up a text pupils are allowed to make a cheat sheet — but restricted to
8 words but as many drawings as they want. By means of this cheat sheet they can
then explain and present their text / task...

Double Circle

Class is divided into halves. Each half concentrates on a certain problem / task .. and
memorizes the most important facts (e.g. with the help of a cheat sheet). Then they
form a double chair circle and each student of the inner circle explain what s/he has
just learned to his/her colleague who is sitting opposite in the outer circle. Then they
change roles. By moving one chair forward they have to explain the facts again and
again, and learn through explaining they reinforce what they have learned.
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WORKSHOP: The contribution of our schools to the su stainable development
of the rural area,

Christian Steiner

The following key terms are found in the title of my
paper:

1. our schools, meaning our agricultural
technical and vocational colleges

2. the sustainable development

3. the rural area

| am going to begin my comments in the reverse order, thus commencing with
reflections on the rural area.

The Rural Area

The OECD has developed a typology of rural areas in accordance with three
important categories:

Predominantly rural areas with over 50 % of the population in rural
communities;

Significantly rural regions with 15 to 50% of the population living in rural
communities;

Predominantly urban regions with less than 15% of the population living in
rural communities.

The population density serves as the sole criterion for the differentiation of rural
communities from urban communities. The threshold is fixed at a population density
of 150 inhabitants per kmz.

In Lower Austria, only three regions (districts), namely Baden, Médling and Vienna
with its surrounding area, have a population density of more than 150 inhabitants per
kmz2, It is thus tempting to say that wide parts of Lower Austria are rural area.

However, the rural area can also be described using other parameters, such as
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General population structure

which represents an indicator for the rejuvenating ability or the possible aging of a
region.

Rural population structure

Innovative ability and survival of rural operations can be determined from the age of
the farmers. The proportion of farmers over 55 is very high in the Mediterranean
area. Of the 21 regions, in which more than 3 out of 5 farmers are over 55 years old,
13 are located in Italy, 3 in Portugal, 3 in Greece and 2 in Spain.

Proportion of agriculture to Gross Domestic Product (GDP)

... allows conclusions to be drawn on the contribution of agriculture to the well-being
of a region. This contribution is miniscule in the capital regions and areas with large
cities, quite large in numerous other areas, especially in Greece and wide areas of
Spain, with a top value of 34.5% in Thessalia in 1995 (EU average: 2.6 %).

Geographical location

The geographical location of the regions is another indicator for the development of
rural areas. In the past, good accessibility to rural areas has counteracted rural
exodus and is currently a trump card, with which the city dwellers can be prompted to
return to the countryside.

Status within all political districts (total of 99 in Austria)

Political districts Accessibility Gross regional
product
Reutte 99 18
Tamsweg 97 52
Lienz 96 49
Klagenfurt 87 5
Landeck 82 35
Waidhofen/Thaya 81 34

Agricultural enterprise size
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The enterprise size gives an insight into the survival capacity of the enterprise as well
as the conservation of the natural habitat in numerous regions. Small enterprises
represent a steady potential for employment and contribute to the management and
care of the landscape. In some regions, agriculture is (exclusively) represented by
these small enterprises.

Sustainability and the Rural Area

On the basis of the comments made by the European Conference on rural
development, | take the view that the future policy for the rural area must be
governed by the following principles:

1. Avvital rural area is not just in the interests of the rural population, but the
population as a whole. Investments in the rural economy in the broader sense and
in rural communities are important to increase the attractiveness of rural areas,
encourage sustainable growth and to create new jobs especially for women and
young people.

2. Sustaining the diversity of the rural area in Europ e and encouraging the range
of services offered by a multi-functional agriculture is becoming more and more
important. Through managing the agricultural and forest areas, the natural
landscape and Europe's versatile cultural inheritance, particularly in remote areas
with their places of large natural beauty, are conserved and appreciated.

3. The competitiveness of the agricultural sector must be a main aim, taking into
account the versatility of the agricultural potential in the different rural areas. This
is particularly important for the new member states, as a deep reaching
restructuring of agriculture must be taken into account in the future. In all member
states, economic growth in the agricultural sector must increasingly be achieved
through diversification, innovation and products with a high added value, for which
there is a high demand.

4. The policy for the development of the rural area mu st apply for all rural
areas in the EU, so that farmers and other rural competitors can overcome the
challenges of the continuous restructuring of agricultural sectors along with the
consequences of the CAP reform and the new agricultural trade flows.

5. The policy for the development of the rural area mu st benefit all inhabitants
of rural areas, thus promoting cohesion. Strengthening the rural communities as
a whole benefits the sustainable development of the rural area, predominantly
strived for by rural decision makers.

6. The policy for the development of the rural area sh  ould be carried out in
communal cooperation of public and private institut ions as well as the civil
society, in accordance with the principle of subsid iarity. In order to effectively
meet local and regional requirements, an extensive dialogue must take place
between the rural decision makers during the installation and subsequent
implementation, accompaniment and assessment of programmes. The future
policy must streamline EU support for the rural area through local partnerships in
accordance with the bottom-up principle, with the knowledge gained from the
LEADER concept serving as a basis. In doing so, scope must be left to
manoeuvre during the trial of new, innovative approaches on a local level.
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7. The programme partners must have wider powers to be able to design and
carry out independent extensive strategies, based on clearly specified aims and
results. To do this, more transparency and stronger reporting in the form of
accompaniment and assessment is necessary, and it is important to establish
suitable capacities. In addition to that, partners need to have more possibilities to
learn from one another through integration and exchange of established
procedures.

The Agricultural Technical Colleges in the Rural Ar  ea

Children and young people are growing up in a world characterised by an increasing
complexity. The factors determining this are the rapid internationalisation of
economical activities ("globalisation™) and the ever-strengthening integration of
information and communication flows ("informed society"). To be able to orientate
their way through the world and be capable of functioning, our young people need
more "future competencies" than ever before, allowing them to strategically cope with
situations and questions which have been unknown to date.

In particular, the important future competencies are:

Networked thought: the ability to think in contexts and chronological orders of
events;

Information competence: the ability to independently acquire and assess
information;

Reflection competence: the ability to reflect argumentatively on values;
Communication competence: the ability to appropriately present and
communicate even complex contexts;

Social competence: the ability to accept different opinions and experiences
and to take social responsibility for oneself and for others.

At the same time, it is becoming more and more recognised that many boys and girls
have taken on too much and are seemingly unable to solve or only poorly capable of
solving the simplest of tasks. But how are the above challenges to be coped with, if it
is often the case that important "cultural techniques” such as reading, writing and
arithmetic have been insufficiently mastered?

Technical colleges

Agricultural and forestry technical colleges in 20 different locations are under the
authority of the province of Lower Austria. These schools offer different directions of
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study. In principle, individually designable education exists, which can be made up of
the following modules:

The basic training (module 1) lasts two years and imparts basic specialist education.
This takes the place of rural compulsory vocational training.

The management training (module 2) lasts eight or ten months and provides
specialisation and focus classes. Depending on the academic focus, compulsory
practical training must be completed. Within the course of this training, different
certificates are acquired and six project weeks are attended. Module 2 concludes the
Mittlere Reife [Austrian equivalent to GCSE level] and takes the place of the
Facharbeiterprifung [professional exams for skilled workers] ("skilled worker
automatic system").

The Entrepreneurship (module 3) entitles entry for the Meisterpriifung [Examination
for master craftsman diploma] and replaces the Unternehmerprifung [entrepreneurial
examination)].

Despite the ever decreasing number of agricultural and forestry operations, student
numbers, which decreased through to the middle of the 1990s, could be increased
again up to the current point in time, particularly in technical colleges. The acquisition
of a good quality education tends to encounter increasing interest and is also an
unconditional prerequisite for overcoming the challenges in agriculture and forestry
which have been discussed above.

Further education

The principle of life-long learning, which has been much cited in recent years, often
described as life-accompanying learning, has already been taken into account in
agriculture and forestry for many years: graduates from technical colleges and
secondary schools form alumni associations and maintain regular exchange,
particularly for the purposes of education. As well as commercial events,
predominantly courses, seminars, excursions, specialist lectures and much more are
on the agenda.

All alumni associations of the agricultural technical colleges are members of the
"Landimpulse" association, a communal umbrella organisation which takes on the
organisation and handling of numerous events as the officially recognised
responsible body for educational projects in the rural area. The annual education
programme is provided and published in cooperation with the LFI, the rural further
training institute of the Lower Austrian state chamber of agriculture.

Summary:
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A multi-functional agriculture and forestry is an essential component of the
rural area and supports an attractive habitat, workspace, living space and
recreational area.

The rural area is subjected to strong and more and more rapidly occurring
changes.

In order to be able to actively handle these developments, well-educated
young people with a positive attitude to the rural area are needed.

The agricultural technical colleges offer a wide range of penetrable education
and further training for people in the rural area.

The rural area needs the agricultural technical colleges as sustainable
competency centres.

Christian Steiner

Head of the Department of Rural Development and Managing Director of the Lower Austrian
Countryside Fund (NO Landschaftsfonds)

Office of the Lower Austrian Provincial Government
Department of Rural Development & Business Office of the Lower Austrian Countryside Fund
Landhausplatz 1

A-3109 St. Polten, Austria

Tel: +43/(0)2742-9005-16055
Fax: +43/(0)2742-9005-16580
E-mail: post.lf6@noel.gv.at

After this lecture the participants discussed the situation in their countries. One
interesting fact is that only a few countries in Europe keep contact with their alumni in
a technical context. This could be a step in the direction of sustainability in lifelong
learning that, through alumni associations, people in rural areas can be kept in
contact to schools and more easily attracted to lifelong learning.
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Depending on their
interests, students can
choose between
different branches. This
offer of education is
available for everyone.
Normally the students
are in the age from 15
to 18 years.

All schools also offer a
lot of various trainings
and courses for all age
groups.

Module 1 — Basic Training

This module lasts two years and provides basic and general knowledge. It replaces
the last (9™) year of compulsory schooling and the compulsory vocational education.

Module 2 — Special Training

This module lasts one year — including work experience. Specialized knowledge,
management training and professional skills are the prime aim. Students graduate
with the “Mittlere Reife” or “Intermediate Degree” which enables to decide for further
education and replaces the examination in apprenticeship in farming and agriculture.
Students get the Certificate of Apprenticeship after one additional practical year.

Module 3 — Training for Entrepreneurs
This module includes 500 lessons of education and enables the students to get the

master diploma of agriculture. Students can start this module after 3 years work
experience on a farm.
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FS Gaming

Daniela Fux, Principal
OtscherlandstraRe 38

A — 3292 Gaming

Tel.: ++43 (0)7485 97353
schulleitung@lfs-gaming.ac.at
www.lfs-gaming.ac.at

Gaming is a village between the mountains in the south-west of Lower Austria. People know
Gaming for its “Kartause”, an old monastery which is unique in Austria.

Gaming is a school for Home management. The special offer of the school is the training in
Module 2 focused on social services. The students get — if attended the required work
experience — certificates in nursery-assistant, child-minder, family-assistant and
kindergarten-assistant.

After the Module 1, students can get training as a geriatric nurse too, which lasts two years.

Example of good practice:
“Additional Income — Childminding and Farm Holidays

The area around Gaming offers an ideal location for possibilities of additional income on a
farm; the countryside provides a perfect destination for farm holidays.

The workshop gives insights in:

childminding on a farm
farm holidays
direct marketing of agricultural products

The students from Estonia, Germany, Great Britain, Slovenia, Spain, and Czech Republic
have the chance to share information and work experience with local farmers and experts
from Austrian farm holiday organisations on local farms in the area around Gaming.

Contact:
Barbara Schnabel
barbara.schnabel@lfs-gaming.ac.at

54



Mostviertler Bildungshof
Gerhard Altrichter, principal
Giesshubl 7

A — 3300 Amstetten

Tel.: ++43 (0)7472 62722
office@Ifs-giesshuebl.ac.at
www.Ifs-giesshuebl.ac.at

The school is located in the west of Lower Austria near the junction Amstetten. Giesshuebl is
part of the region called “Mostviertel”. This region is famous for its high number of pear trees
and the “Most”, a fruit wine made of apples and pears.

Giesshuebl offers two branches of education — Agriculural Training and Home Management
Training.

The special fields of the agricultural branch are pig farming and fruit production and
processing.

The training in Module 2 of the school of Home Management is focused, like in Gaming, on
social services. The students can also get the certificate for office-worker in medical affairs.

There is also a farm linked to the school. On this farm the students are able to do their
practical training.

Example of good practice:

“Children’s Entertainment”

The project “Children’s Entertainment” is
a good practice example of the module 2
focused on social services. Students can
undergo the training to become
kindergarten-assistant. In one project
they have to prepare an appropriate day-
programme, such as a children’s-play,
craft-work and cooking for a group of
children.

Contact:

Maria Scheidl
maria.scheidl@Ifs-giesshuebl.ac.at
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Weinbauschule Krems
Rudolf Danner, principal
++43 (0) 27 32 87516
WienerstralRe 101

A — 3500 Krems
fs.krems@wbs-krems.at
www.wbs-krems.at

The school is located in the historic town of Krems on the river Danube. Krems and its
vineyards are part of the famous wine-region Wachau. Since 1874 the School of Wine- and
Fruit Growing in Krems has been the centre of education there.

The school offers three different trainings. Students can choose a basic training in wine- and
fruit growing. This type of school lasts three years (plus a 1-year work experience).

“VinoHak” and “Wine-Management Krems” are special trainings at the school in Krems. The
“VinoHak” is a combination of business and wine-growing studies for the duration of four
years. “Wine-Management Krems” is a one-year course for specialisation in presenting +
selling wine.

In addition to training courses for students, the school provides humerous courses for adults,
and runs its own vineyards, wine cellar, orchard and laboratory.

Example of good practice:
“Preparing and Carrying out a Wine Presentation”

Students of the Wine-Management have to prepare and carry out a wine presentation as one
of their compulsory projects. Although they have some preparatory training in their regular
lesson plan, students (alone or in pairs) have to take the sole responsibility for finding the
topic, sponsors, design the program, deal with the media etc.

Simon Engel, a student, will present the wine country Austria in the hotel and explain
requirements of this project and his project management.

Contact:

Rainer Vogler
vogler@landesweingueter.at
Elisabeth Honigsberger
hoenigsberger@wbs-krems.at
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Excursion
Project “Hercule” — Dry Stone Walls

After the disastrous flooding in 2002 many of the dry stone walls
especially on the steep terraces of the Wachau were destroyed
or damaged. Suddenly the need for experts in building dry stone
walls was evident — but the demand could not be met, since only
a few people were left, who had the necessary background and
know-how.
Therefore the LEONARDO pilot
project was started, with the main
goal to create training modules and a
certificate for building dry stone walls.
Project partners are: Portugal,
France, Switzerland, and Austria.
You will have the chance to visit
some vineyards and see the dry

stone walls there; you also have the possibility to discuss this

topic with 2 growers who work already as teachers for building dry

stone walls.

At the Freie Weingartner Wachau, the local co-operative

producing most of the wine from terraced vineyards, Gunter Graf,

head of the bricklayers’ academy (partner of Hercule) will give an

overview of the project, including pictures and followed by tasting

wines from the Wachau.

VINEA Wachau

A wine association in Durnstein (and partner of Hercule), that succeeded in creating its own
quality labels — Steinfeder, Federspiel, Smaragd — combining a large number of growers,
who follow the strict rules. Quality before quantity — you can taste their wines during the
excursion.

1% EUROPEA Wine Championship for students

This European Wine Championship is a competition for students in cooperation of
EUROPEA & The Network of European Wine Schools.

In the course of the EUROPEA Wine Championship students will compete in theoretical and
practical matters of wine growing, wine making, wine tasting and general knowledge on wine
industry. They have the possibility to exchange knowledge and experience and prove and
compare their skills and abilities. Moreover there will be a special award Austria — for
students from abroad only.

2 students between 17 and 25 years of age together with a team leader (teacher) form a
team. Participants must still be at school or in training!

On Friday the winners’ ceremony will take place in Austria’'s biggest wine cooperative
“Winzer Krems”.
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Bildungszentrum Langenlois
Georg Steinbock, principal

Am Rosenhugel 15

A — 3550 Langenlois

Tel.: ++43 (0)2734 /2106
bildungszentrum@Ifs-langenlois.ac.at
www.bildungszentrum.at

Langenlois is a beautiful small town in the southern Kamptal. The town is famous for its
excellent wines from world wide known vineyards such as Heiligenstein and Steinhaus.

The school in Langenlois is an education centre of horticulture. For many years it was the
only medium-level horticultural school in Austria. Moreover, it houses the vocational school
(Berufsschule) for apprentices in dual training.

A wide variety of further education courses for gardeners and private people opens up the
house to everyone.

Example of good practice:
“Garden of Senses” and “Garden for the Youth”

These gardens are created and built
by the students of the school in
Langenlois.

The Garden of Senses provides
experience for all your senses. Walk
through the garden and touch, smell,
see, hear, feel — the different plants,
materials, features — it will refresh your
body and soul.

The Garden for the Youth is being

built at the moment (spring 06). It

should provide features suitable for

young people — challenging, relaxing, animating, inspiring, stimulating.

Parts of the garden was designed and created by students according to their needs, and
moreover, to a great extent the students are building the garden in their practical periods. A
swimming pond and a maze provide ideal possibilities for their leisure time.

Contact:
Georg Steinbdck
georg.steinboeck@Ifs-langenlois.ac.at
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LFS Pyhra

Franz Fidler, principal
Kyrnbergstralle 4

A — 3143 Pyhra

Tel.: ++43 (0)2745 2393
office@Ifs-pyhra.ac.at
www.lfs-pyhra.ac.at

The school is situated in the centre of Lower Austria near the provincial capital city of St.
Poelten.

The school is specialized in dairy production and processing.

At the school's farm students learn about cattle and
milk production. In a modern and well equipped dairy a
lot of various dairy products are produced and sold in
the school's farm shop. The students also do their
practical training in the dairy.

Example of good practice:
“Cheese Making and Dairy Farming; Cooperation Cowsh ed”

The main topics are:

Dairy farming (production of milk of high quality)
Milk processing

Creating new cheese varieties

Promoting and selling the products

You can get information about the cooperation cowshed in Pyhra. This shed on school
premises is run by 4 farmers. They have their own milk label which is sold in supermarkets.
Students can use the facilities during their practical lessons or for further studies.

Then participates will be divided in 2 groups: one group will work in “cheese making”, the
other group in “cattle fitting”.

Afterwards students present their project “Cheese Production” and you will have the chance
to taste some cheeses.

Contact:
Georg Waach
g.waach@catv-bauer.at
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LFS Hohenlehen

Leo Klaffner, principal
Garnberg 8

A — 3343 Hollenstein/Ybbs
Tel.: ++43 (0)7445 225
Hohenlehen@aon.at
www.hohenlehen.at

The Agricultural School is situated on the
left bank of the river Ybbs between the villages Hollenstein/Ybbs and Opponitz.
Special fields in Hohenlehen are grassland management and forestry cultivation.
Hohenlehen is also called the school for “mountain-farmers”.

The practical training of the students is done on the farm of the school. Some years ago a
new and modern slaughterhouse was built on the area of the school. The students learn
there how to slaughter and process meat professionally.

Excursion

Project — Das Mendlingtal-The Mendling Valley

open from May — October; Monday to Sunday from 9am to 5 pm
+43 (0)7484 5020-19; goestling.hochkar@aon.at; www.goestling-hochkar.at

Near Gaming there is the famous Mendlingtal with the oldest water transportation system for
wood in Central Europe. Since the last century the wood has been carried by water. Now
there is a new informative nature walk across some bridges and board walks with a few
unique natural monuments. The route starts near the village pond in Lassing and goes along
some ravines of Mendlingbach to the logging dam which accumulates the water from
Mendlingbach (in German the word “Bach” mean “small river”) for the wood transportation.
Every first Sunday and third Saturday you can watch this old construction in action.

5" European Student championship in forestry skills

Hohenlehen is the scene of the 5" European Student championships in forestry skills. This
competition is a single as well as a team competition in various contests. Students are able
to show their practical skills and — as a team — their knowledge in all aspects of the field. But
— it has become already more than just a competition, teachers, trainers; judges have come
to know each other, share experience, work together, and exchange students.

This year teams from 16 different European countries have registered, the number has been
increasing year by year.

Contact:
Ewald Gill; ewald.qgill@utanet.at
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FS Unterleiten

Marianne Schallauer, principal
Dornleiten 1

A-3343 Hollenstein/Ybbs

Tel: +43 7445 204
Ifs.unterleiten@asn.netway.at
www.Ifs-unterleiten.ac.at

Hollenstein, located in the south-western corner of Lower
Austria, has undergone a revival, since it changed curriculum
and decided to focus on ECO-design, a creative and
innovative field, using natural materials, imagination and
inspiration.

The 3™ grade students of the school in Unterleiten developed
ideas during their training sessions “Werbetechnik”
promotion technique - for the small welcome gift. The students
worked independently and self-responsibly — according to our
goals in ALIE. The requirements were: typical Austrian, small,
unbreakable, easy to carry, connected to our schools. The
students developed the time schedule for the different steps;
design and hand-paint the paper, fold the boxes, design the
buttons etc.

The junior company in Giesshibl got the
order for the buttons.

The lip balm is a product of the school in
Warth that specialises in bee-keeping. The
main ingredient is olive oil, bees wax adds
consistency. Active ingredients are honey,
propolis and Niaouli oil (etheric oil, which
comes from the leaves of a shrub in
Madagascar). This lip balm is ideal not
only for cosmetic purposes; it also provides
a special protection effect and medicinal
benefit against herpes.

The cookbook should help you remember
the time in Austria!

Contact:
Gertraud Schweiger
gertraud.schweiger@gmx.at
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EUROPEA, working group organisation, May 5th 2006

Proposal
1. How do we want to work? i.e. organisation
2. What does this mean for the statutes?

Aims of the organisation

Basic tasks of strategy and administration; Achieve a good working communication platform
(interactive website, chat, debate platform, information, archive, history); Facilitate/support
student activities/competitions.

Who
1. Executive Committee
- President (elected on the national level), rotating with the EU/EUROPEA scheme
Vice (past) president (elected on national level)
Vice (future) president (elected on national level)
General secretary (elected for three years by GA)
Treasurer (elected for three years by GA)
Communication officer (elected for three years by GA)

Tasks within the executive committee
President

facilitate strategy

set up meeting
Vice Presidents

support the president

preparation of the coming presidency

General Secretary
- Monitor and advise on strategy
Reports of GA meetings
Reports of other meetings with the president/committee
Contact person (in general)
Monitoring working group activities and obtaining the reports

Communication Officer
- Facilitate the flow of information f
develop and update the virtual EUROPEA (content)
membership support (keep in touch with national coordinators and new members)
public relations
stay in touch with the webmaster about maintaining the website
keep overall information updated
monitor web activities of members

Treasurer
- collecting member fees and other incomes
responsible for payments
economical report
(yearly) budget proposals
keeping the records
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2. Members: national EUROPEA associations  (one association per country)
represent the national EUROPEA in the GA (one vote per country)
taking ownership, being active ‘self responsible’ participants,
come up with ideas, projects
keep own membership information updated
add information, as necessary
maintain national website
participate in working groups
work on the national level to advance the aims of EUROPEA
appoint a national coordinator

3. General Assembly (board of directors)
- define strategy
make proposals
take decisions
vote and elect
install working groups

4. Working groups
Working groups can be installed by the General Assembly. Possible themes:
funding
how to make our schools more attractive
We should make annual working plans first, and then set up the working groups accordingly.
Funding our planned activities — apart from those financed by project funds -, of course, is a
permanent problem that we must keep searching the solution to.

Optional :
It could be interesting to discuss the importance of lobbying, and the appointment of a
“Brussels-lobby-liaison-resource searching officer”. As far as we have experience now a
special officer did not lead to any results. There have been results because of some
individual EUROPEA members who have their contacts in Brussels and used these also for
EUROPEA, but this is not institutionalised in the association. This solution might be more
appropriate for our network.
It is crucial to achieve more acknowledgements from Brussels, but we don't think it is
viable through a “lobbying person”. All the members should grab any possibilities for that.
Perhaps, giving more publicity of our activities and results at proper places may help. As
far as | know, the EU is seeking now informal ways of a better cooperation between
member states in the field of agricultural education.

Conclusion:
To work in the way as described above does not make it necessary to change the statutes.
(Although they could be made easier with some changes!)

How to proceed (procedure for decision making):

1. Hand the document over to the president (Karl Friewald)

2. Our proposal: disseminate and ask national EUROPEASs to discuss and comment or
indicate their agreement. (No response will be considered as approval of this
proposal)

3. Comments should be sent to the president by June 10™ 2006

4. A decision will be taken by the GA in Finland in December

A short easy to read document based on the statutes and structure has to be made:
domestic regulations.

Report: Madelon de Beus, secretary EUROPE
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Concert in the Basilica of MARIA TAFERL

Peter Keinrath

First piano lessons at the age of 7; entered the Academy of Music and
Performing arts in Vienna (today University of Music) at 11 and started
his study of concert organ at 15. Additional subjects: piano, organ
construction, harmony, music history. At the age of 15 already the main
organist in the church St. Veit in Vienna Hietzing, cooperation with
Viennese Madrigal Choir.

Appearances in Austria and abroad, conductor of various choirs and
teacher for organ, piano and keyboard.

Since 1985 organist and conductor in the Basilica Maria Taferl.

Choir “Amici Musici”

Conductor: Anna Streitenberger
Piano: Helmut Saf3

Founded in 1989 by Anna Streitenberger, today more than 40 singers.
1-2 major concerts per year; arrangements in Masses, various
ceremonies such as weddings; international events: choir festivals in
North Carolina 1999, Montecatini 2001, Weimar 2004; advent concerts
in Vienna and Melk.

Repertoire: folk songs, film music, musicals, operettas, pop music,
spirituals and sacral music

Their motto — friends of music — simply means: They enjoy singing and
being together!

The organ of Maria Taferl

The front view is one of the most outstanding Rococo organ cases in
Austria and goes back to the famous organ builder Johann Hencke
1760. Johan Capek added a late romantic mechanism in 1910.
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Today the organ has 50 registers and about 3300 pipes and is the
biggest organ in the Diocese St. Pdolten.

Organ Music

Johann Pachelbel
Louis Lefébure-Wely

Felix Mendelssohn-Bartholdy

Max Reger
Organ and Choir
W. A. Mozart
Choir

Heinrich Schiitz

F. Mendelssohn-Bartholdy
Sergey Rakhmaninov
Traditional

Houston Bright

Traditional

Clinton Utterbach
Traditional

Zulu Song

Sinead O’Conner

V. Clark

Leonard Bernstein
Andrew Lloyd Webber
Andrew Lloyd Webber
George Gershwin
Spiritual

Jester Hairston
James Moore

Ludwig van Beethoven

Traditional

Fantasia in g-minor
Andante in F-major
Préludium Nr. 2 in G-major
Toccata in d-minor

Ave verum

Aller Augen warten auf dich Herre
Hebe deine Augen auf

Ave Maria

Hark | hear the harps eternal
| hear a voice praying

Amazing Grace

The name of the Lord
Yakanaka

Siyahamba

In this heart

Only you

One hand, one heart
Jesus Christ Superstar
Any dream will do
Somebody loves you
Let my light shine bright
God’s gonna built up Zion’s wall
Traditional

Lied an die Freude

Auld lang syne



Auld Lang Syne

The great Scottish Poet Robert Burns
wrote Auld Lange Syne. The song has
been adopted by many nations and has

become the tradition tune sung across the

globe on special occasions.

Should auld acquaintance be forgot
and never brought to mind?
Should auld acquaintance be forgot
and days of auld lang syne?

Chorus

For auld lang syne, my deatr,
for auld lang syne,

we'll take a cup of kindness yet,
for auld lang syne.

And here's a hand, my trusty friend
And gie's a hand o' thine

We'll tak' a cup o' kindness yet

For auld lang syne
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Andreas Schagerl

born in Lower Austria

~,Musikuniversitat Vienna“ and , Schubertkonservatorium*

Mr. Andreas Schagerl won several prices in international music
competitions.

Engagements in Germany, Canada, Italy; presently at the
“Royal Opera Tomino” in Canada.

Elisabeth Flechl

born in Lower Austria

“Musikuniversitat Vienna”

Mrs. Elisabeth Flechl’s most activities as sopran include pieces of
Haydn, Beethoven, Brahms, Orff and others.

Her engagements are in Sydney, Italy, Germany, France,

Czech Republic, Russia, China, Japan and the United States.
Mrs. Flechl also sang parts of operas and operettas for example
“Die Zauberfltte”.

Thomas Bottcher

born in Lower Austria

“Musikuniversitat Vienna”

Mr. Thomas Bottcher was conductor of various choirs and pianist and
conductor for the “Wiener Sangerknaben”.

Since 1997 he has worked for the “Hochschule fir Musik und
darstellende Kunst” in Vienna.

Since November 1999 Mr. Bottcher is engaged as second choir
conductor of the “Wiener Volksoper”.
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Classical Concert in the Monastery Goéttweig

6 May 2006
Andreas Schagerl Tenor
Elisabeth Flechl Soprano
Thomas Béttcher Pianist

1. Opera
Final first act of “La Boheme”

Aria Rudolfo
Aria Mimi
Duet Rudolfo & Mimi

2. Musical
Parts of “West Side Story”

Song Maria (I feel pretty)
Song Tony (Maria)
Duet Maria & Tony (Tonight)

3. Operetta
Pieces of the music of Johann Strauss

Aria tenor (Ja alles auf Ehr)
Aria soprano (Klange der Heimat)
Aria soprano & tenor (Wiener Blut)
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Concert

In the Monastery
Gottwelg

6 May 2006



Student Workshops
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Student workshop Gaming
“Farm-Holiday” 3 — 7 May 2006

Final Report

Our student workshop in Gaming was amazing—| don’t know if it was because of the wonderful
weather we had, the interesting programme, a good timing... but I'm sure it was because of the
people who have been here with us! We had teachers and students from 7 European countries in our
school for Agriculture and Home management in Gaming.

Estonia, Germany, Great Britain, Slovenia, Spain, Czech Republic, Austria - it was such a wonderful
group!

Our workshop-programme was about Diversification in farming in Austria. Especially in our region
(Mostviertel) are still many small family-farms - and the farmers often doing other things besides
farming. The farmers are hosts for Tourists, caterers, child minders, tour guides, greenkeepers,
creative people who do hand weaving and sewing,.......... For many of them, this is a chance to have
the work placement on their family farm and they do things they really enjoy.

We've chosen “FARM HOLIDAY” for our workshop because the idea of farm holidays is something
very authentic — real life, real people, values and feelings,.....We had the head of the farm holiday
trade union organization Mag. Hans Embacher from Salzburg here for a presentation about Farm
Holidays in Austria- this was a very interesting part for our participants — full of information about this
very strong and professional organisation.

We also offered different workshops, where the students had the chance to gain practical experience
on local farms, prepare region’s specialities, ask questions to the farmers, a day care-mother who
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does childminding on a farm, a lady from a nearby village who organizes health-fasting programmes
on her farm.

The students and teachers have been very interested in all this information and were so excited and
enthusiastic, asked so many questions... We were almost too short in time.

They also worked hard when they built a typical “Bauernmarkt” in the backyard of our school and
created an interesting, new EU —sign, made of Liptauer, meat jelly and sausage!

Making beds, preparing breakfast on the farm and talking to the farmers in the coffee break was
something special. | still remember the Estonian student when she told us what she did in the morning
“I was making beds, well, | was making beds before — but that was so different!”

Maybe it was because of the atmosphere in the Austrian farm house, the red and white checked
sheets for the blankets and pillows, the furniture made out of wood, the Austrian simmental cows
outside..... But there were so many impressions and situations like this one — we get homesick for
these days from May 3 to May 7! It was a wonderful time!

Daniela Fux, principal and Barbara Schnabel, coordi  nator

Fachschule Gaming. Otscherlandstrale 38, A-3292 Gaming
Tel: +43 (0) 7485/97 353 or +43 (0) 7485/97 500; Fax: +43 (0) 7485/97353-20
schulleitung@Ifs-gaming.ac.at , www.lfs-gaming.ac.at
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List of Participants

L #$% &' () *

Dipl. Ing. Bo ena Kratochvilova (teamleader) Agricultural College and Secondary Agricultural School BeneSov
Czech Republic Mgr. Ludmila Hruskova (teacher) Mendelova 131
P Kate ina Fulinova BeneSov 256 01
Milena He manova www.zemsbn.cz
Anna Garcia-Corry (teamleader) Lycée agricole professionnel Jean-Marie BOULOUX
Erance Robyn Arnold BP 47, Chateau Ringuet
Elodie Sauzet 86501 Montmorillon Cédex
www.eplea-montmorillon.org
Dr. Andrea Pfirrmann (teamleader) Berufliche Schule Miinsingen
German Elisabeth Wiltafsky Bismarckstr. 19
y Andrea Lamparter 72525 Minsingen
www.bs-minsingen.de
Melinda Jénas (teamleader) Pettk6-Szandtner Tibor
Hunaar Szilvia Varga Vocational Riding School and Dormitory
gary Marta Mihaly 2943 Babolna Rakéczi u.7
www.pettkoiskola.sulinet.hu
Tonia Reiles (teamleader) Lycée Technique Agricole
Luxemburg Loredana Pavoncelli Boite Postale 76
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Valérie Delvaux

L-9001 Ettelbruck
www.lta.lu

Sandra van lwaarden (teamleader)
Judith Weck

Helicon Opleidingen (NHB Deurne)
Bruggenseweg 11a

Netherlands Esmee van Alem www.helicon.nl
Helicon Geldermalsen
Burg. Roozeveld van de Venlaan 7; www.hlcn.nl
Sissel Marhaug Stgwer (teamleader) Sgve Upper Secondary School
Silje Eggerud-Gjaystdal Sgvevegen 8
Norway Ann Silje Berg 3830 Ulefoss
WWW.S0Ve.vgs.no
Katarzyna Rytych (teamleader) Technical School of Horse Breeding (THK)
Waldemar Gosk (teacher) Zespd Szko
Aleksandra Klosinska Rolnicze Centrum Kszta cenia Ustawicznego
Poland Agnieszka Wierzbolowska-Staszak im. Andrzeja Frycza Modrzewskiego
ul. Modrzewskiego 107
97-320 Wolborz
www.zswolborz.pl
Prof. Dr. Franc Habe University Ljubljana - Biotecnical Faculty , Groblje 3
1230 Domzale , SLOVENIA, Phone 00386 41 633 563
mail: franc.habe@ bfro.uni-lj.si
Prof. MR. Tone Hrovat Direktor Consortium of Biotechnical Schools of Slovenia
Agricultural School Grm, 8000 Novo Mesto, Slovenia
Slovenia Phone: 00386 7 3934 705

tone.hrovat@guest.arnes.si

Prof. Vida Hlebec

Direktor Agricultural School Grm, 8000 Novo Mesto, Slovenia
Phone 00386 7 3934 704 E mail: vida.hlebec@qguest.arnes.si

Majda Stopar

The Center for Vocational Education, Republic of Slovenia
1000 Ljubljana , Slovenia Phone: 00386 1 5864 238
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Pernilla Eriksson (teamleader) Vretagymnasiet
Sweden Sandra Andersson Stjarnorpsvagen 2
Emma Sandberg 590 77 Vreta Kloster
www.lio.se/naturbruksgymnasiet
Mag. Franz Hochreiner Mag. Franz Jedinger Agricultural/Equine School of Lambach
(headmaster) Ing. Wolfgang Kastinger Klosterplatz 1
Mag. Christine Plakolm Fl. Alice Schwab 4650 Lambach
Austria (project coordinator) Fl. Rudolf Pirhofer www.pferdewirt.at & www.equineschools.net
(Host country) Mag. Franz Huemer Lilian Compen
(webmaster) Carmen Hépoltseder
Mag. Helga Sollinger Michaela Hlavacek
Ing. Wilhelm Hutter Evelyne Jennewein

76




EUROPEA - ALIE Meeting in Graz, Austria

at

Land- und Forstwirtschaftliche Fachschule Alt-Grott enhof,
Krottendorfer Straf3e 110,
A 8052 GRAZ

(from 03 May 2006 to 07 May 2006)

‘Organic Farming and Processing of
Agricultural Products’

Aims:

Learning about organic Farming in Austria, including processing of agricultural raw products,
especially food processing. They should see the importance of small farms practising direct-marketing
as a chance for people in rural areas. The workshop includes participation at the practical instruction
at Alt-Grottenhof (Technical School for Agriculture and Forestry) and farm visits within the region.
Participants will have the opportunity to communicate with Austrian students, teachers and farmers.

School and farm Alt-Grottenhof:

Alt-Grottenhof is a technical school for agriculture (‘Landwirtschaftsschule’) and was founded in 1867.
It is also called Ekkehard Hauer School. Ekkehard Hauer was one of the former principals and the
first agronomist to have the concept of sustainability. About 150 students attend the school. To
guarantee authentic agricultural learning and practical investigation the school operates an organic
farm. At our homepage you can see some photos of the boarding house (‘Internat’) the farm
(‘Betrieb’) and the farm-shop (‘*Verkauf’). (www.grottenhof.at).

Contact:

Mr. Stefan HAGN (teacher for agriculture at Alt-Grottenhof School)
address: LFS Alt-Grottenhof, Krottendorferstr. 110, A 8052 GRAZ
Telefone: 0043/316/281561

Email: Stefan.Hagn@gmx.at

Programme:

Wednesday, 03 May:
Arrival at Technical School for Agriculture Alt-Grottenhof in Graz
Possibility for sight seeing in the city of Graz, capital of the province of Styria.
Welcome dinner at the school

Thursday, 04 May:
- Guided tour through school and farm Alt-Grottenhof
Participation in the practical agricultural training in different subjects:
Bakery, wood-processing, forestry, farm-tourism, farm machinery instruction, animal
husbandry, fruit and vegetable production (8 groups in 3 persons each)

Friday, 05 May:
Excursion: visit of farms and sights within the region
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Saturday, 06 May:
Trip to Vienna, the capital of Austria
Reception with the Austrian minister for agriculture

Guided city tour

Sunday, 07 May:

Departure

Name Address Country
Mr | Kusc Ryszard W. Jagielly 10, 43-155 Bierun Poland
Mr | Mendecka Piotr Wielska 2, 43-170 Laziska Gorne Poland
Ms | Soban Elzbieta Korczaka 7/10, 41-300 Dabrowa Gornicza Poland
Ms | Stachura Malgorzata | Wagowa 32/29, 41-215 Soshowiec Poland
Mr | Forsberg Jonathan Sweden
Ms | Petterson Cecilia Rattwiks kommun, Rattviks gymnasium, 79580 Réttvik Sweden
Ms | Persson Lotta Sweden
Ms | Nagyne Toth Maria Hungary
Mr | Marton Andras Bercsenyi Mikols Food Industry vocational Technical Hungary
Mr | Lazar Janos School 1106 Budapest Maglodi ut 4/b Hungary
Mr | Radnoti Karoly Hungary
Mr_| Kerngast Erich LFS Alt-Grottenhof, Krottendorferstr. 110, 8052 Graz Austria
Mr | Hagn Stefan Austria
Mr_ | Kienreich Karl FAG6C Krottendorferstr. 112, 8052 Graz Austria
Ms | Kienreich Irmgard Ankerstral3e 19, 8054 Graz Austria
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International Workshop “The National Park Hohe Taue rn”
Two agricultural schools Drauhofen and Litzlhof hosted the international
workshop from the 3" till the 6™ May 2006

The first participants arrived on 1% of May. To the official start on 3" of May we could welcome 27
attendants from 8 nations: Norway, Sweden, Lithuania, Poland, Italy, Luxemburg, Netherlands and
Slovakia.

The goals were

to explore the typical landscape

to get know of the typical flora and fauna in the National Park

to see the living, working methods and cultivation in the National Park
to discover the nature.

The workshop was organised by the schools of Litzlhof and Drauhofen. The participants were
accompanied by Alois Lackner; Franz Lackner, Aloisia Lackner, Hannes Granegger, Herma
Hartweger and Josef Huber.

We were supported by the National Park Hohe Tauern Administration and National Park Center BIOS
in Mallnitz.

On Wednesday Mr Dullnig gave a historic
overview of the National Park Hohe

Tauern, from the beginning to the present. After
that we had a round tour through the school
and farm of Litzlhof. Drauhofen invited us for
dinner and with an introduction of all

participating schools and a slideshow with winter
impressions of Carinthian Mountains the first
day ended.
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On Thursday we visited the National Park Center BIOS in
Mallnitz, where we got an overview of the characteristic of
the flora and fauna of the National Park.

In
Winklern Mr. Kandutsch showed us his exhibition of
minerals found in the National Park Hohe Tauern. After
a short walk to the waterfall Jungfrauensprung and a

sightseeing tour in Heiligenblut, one of the most

famous villages in the Alps, Karoline Reiter

showed us her farm with agro tourism in Lainach. There
we had dinner and enjoyed the typical Carinthian food.

With a visit
of the
Forestry
Education
Center in
Ossiach
we started on
Friday. We
were
shown
modern
machines
and equipment
for wood
logging
and we also got some information on the education system. A short visit of the monastery Ossiach
was also on the program. In the afternoon we made a stop in the historical city of Gmuind. Before
dinner we hiked in the Malta valley to the Gmunder Hitte passing several waterfalls. After the walk we
all tasted the typical Brettljause. We spent the evening together with playing and dancing

On Saturday the workshop closed in Vienna with the presentation ceremony of the European
Championships for Forestry and Wine and a sightseeing tour.

Landwirtschaftliche Fachschule Litzlhof; 9811 Lendorf, Litzlhof 1
Telefon: +43-4769/2225-0; Fax: +43-4769/2225-20; E-Mail: office@Ifs-litzlhof.ksn.at

Landwirtschaftliche Fachschule Fachrichtung landliche Hauswirtschaft
A-9813 Mollbriicke
Tel.: 04769/2306; Fax: 04769/2306-24; E-Mail: office@Ifs-drauhofen.ksn.at
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EUROPEA student workshop in Litzlhof and Drauhofen 2006

May 3 — 2006

12:00 Arrival and lunch in Litzlhof and Drauhofen (www.litzlhof.at; www.drauhofen.at)
15:00 National Park “Hohe Tauern” (http://www.hohetauern.at)

Introduction of the ecological system (geology, flora and fauna)
16:30 Visit of the school farm

18:00 Dinner

19:00 Presentation of Agriculture School of Litzlhof and Drauhofen
(Students present their schools)

May 4 — 2006

07:30 Breakfast

09:00 Visit the Center of National Park BIOS in Mallnitz
(http://www.bios.mallnitz.at)

12:00 Lunch

13:30 Hike in National Park
(Correct behaviour in the mountains, a short hike near the
“Jamnigalm”, natural beauties) (http://www.hohetauern.at)

19:00 Dinner and Evening programme

May 5 — 2006

09:30 Sightseeing in Klagenfurt (the capital of Carinthia) (http://www.klagenfurt.at)
13:30 Forestry in Austria

Visit the forestry school Ossiach (http://www.fastossiach.at)
19:00 Dinner and Cultural programme

Name Adresse Telephone E-Malil
Norway www.soloer.vgs.no
Ragnhild Solor vgs.avd Sonsterud +4797972314 Ragnhild.kjeldsen@hedmark.org
Kjeldsen N 2280 Gjesasen +4762955650
Ole Harald L. 2260 Kirkenaer +4791799723 ohlk@east.no
Kveseth
Marie Kagnes 2270 Flisa +4794622715 Marie kagnes@hotmail.com
Lithuania www.kmaik.Im.lIt
Zeta Bazariene Liepu, Girionys +37068802159 zebaz@one.lt
Kaunas, Litauen
Jurgita Taikos Pr. 6.9-8 +37060610802 jurmina@one.lt
Biciusaite Kaunas, LT-50437 koalyte@one.at
Ruta Slapikiene | Laumenu km. S/B Jasma | +37063188893 rutaslap@one.lt

Samylu sen. Kaunas
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Netherlands

Peter de Wit Merwedekanaal 8 +31183622966 PDE.Wit@wellant.nl
4206 BC Gorinchem

Arjan Mostert Hofzicht 14 +31174517344 Kampvuur99@hotmail.com
2678 BW De Lier

Merijn Loeve Willemstraat 7 +31184616179 Biokees 17@hotmail.com
3373 AT H-VELD-G-DAM

Poland

Janusz Wolski 46-100 Namyslow 604-526-799

ul. Laczanska 16 D 2

Ewelina Babik

51-616 Woclaw
ul. Parkowa 42/11

0 (71) 3484895

Kaarzyna 46-100 Namyslow 603-689-377
Grzybek Ul. Bohaterow
Warszawy 12/4
Monika Minkowskic 14
Garncarek 46-166 Ligota Ko
Lukasz 46-100 Namyslow 607-961-143 lglowocz@poczta.onet.pl
Glowacki Putaskiego 13
Luxembourg www.ta.lu
Guido Faas 48 Cité Waarkdall 00352/811842 guido.faas@education.lu
L-9030 Warken
Jim Thillen 17, rue de Buschdorf 00352/23639326 jim_thillen@vox.lu
L/8710 Boevange/Ahert 00352/021525185
Timo Mann 9a Place Roschten 00352329090 tmann@pt.lu
L-7456 lintgen 00352021396953
Slowakia
Tvaroskova SNP 290/6 00421908562572 zuzana.tvaroskova@yahoo.de
Zuzana 922 03 Vrbove
Rudolf Nitka Nitrianska 35 0042190443175 Rudolf7@post.sk
920 01 Hlohovec
Jozefko Valo Mateja Bella 50 00421905518879 Jozef511 @post.sk
92101 Piestany
Ondrejko Bosak | Benovskeho 355/27 00421902286376 bosako@zmail.sk
92203 Vrbove
Italy
Vincenzo Via Tigrai 10 0957991785/32869
Romano 93036 Randazzo (CT) 64684
Francesco Via f. Durante 15/a 0957762063/32835 | francesco.arcidiacono@istruzione.it
Arcidiacono 95013 Fiumefreddo di 45259

Sicilia

Dario Patané

Via G. Borsi 29
95014 Giarre (CT)

+39 3480321266

dariopatane @interfree.it

Sweden

Asbygdens gymnasium
lIl/Torsta; 83043 AS

+46 63147338

Emma Karlsson

+46 703355301

Emma87karlsson@hotmail.com

Helena Grev

+46 702115581

Helena.grev@jll.se

Li Bjérnberg

+46 730626153

lillimetern@hotmail.com

Austria

LFS LITZLHOF

0043 4769 22 25

office@Ifs-litzlhof.ksn.at

Alois Lackner

9814 Muhldorf 16

0043 3969274

Alois.lackner@inode.at

Franz Lackner

9560 Feldkirchen,
Pfaffendorf 17

0043 67683555888

Lackner.franz@Ifs-litzlhof.ksn.at

Herma
Hartweger

9816 Penk; Gappen 20

0043 47832493

direktion@lIfs-drauhofen.ksn.at
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Student Championships
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The 1° European Wine competition for students
in cooperation of
EUROPEA & The Network of European Wine Schools

School of Viticulture and Oenology
in Krems, Austria

In the course of the EUROPEA Wine Championship students competed in theoretical and practical
matters of wine growing, wine making, wine tasting and general knowledge on wine industry. They
had the possibility to exchange knowledge and experience and prove and compare their skills and
abilities.

Each school which is member of the network of wine schools or EUROPEA could send one team. 2
students between 17 and 25 years of age together with a team leader (teacher) formed a team.
Participants had still to be at school or in training! 25 teams from 9

countries participated.

There were 4 single contests (Grape growing, Wine making, Wine
tasting, Special Award: Host Country) and 1 team contest (all
fields).

During competition English was the official language.
You can find more information in the website of the school in Krems.

Mag. Rainer Vogler
Coordinator

Weinbauschule Krems
Wienerstrasse 101
A-3500 Krems
www.wbs-krems.at

Not everything was taken seriously!
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5" EUROPEA Student Championship in Forestry

The forestry school Hohenlehen hosted the 5th
Student Championship in Forestry from 3-7 May
2006.

16 national teams from European countries
participated to show their competences and
particularly their skills with the chain saw.

Both performance and precision on a very high
level and safety were needed to win this
championship. Alexandre Meurisse from France
won the contest “Chain Fitting” in 11.09 seconds,
which is a world-class achievement!

The Austrian team - students of the Higher
Forestry School in Bruck/Mur - won the overall
contest, Slovenia came in second and Germany
third.

Besides the competition participants had enough time to get to know each other and celebrate the
outstanding achievements.

Leopold Klaffner, principal and Ewald Gill, coordinator

Landwirtschaftliche Fachschule Hohenlehen
A-3343 Hollenstein/Ybbs, Garnberg 8

Tel: Schule: +43 (0) 7445/225 (Fax: 232)

email: office@hohenlehen.at,
teachers: lehrer@hohenlehen.at
web : www.hohenlehen.at
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